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Hage>kpa EdommosHa BYJTAHKWHA, fokTop hrnocohckux Hayk, npodpeccop, 3asegytowian Kadeapom
rymaHnTapHoro 06pa3oBaHns HOBOCMOMPCKOro MHCTUTYTa NoBbILEHMA KBaNN(rKaunm 1 nepenogroT oBKN
paboTHMKOB 06pa3oBaHus, HoBocnbmpck

onbraBanepbeBHa MLy TUHA, foUeHT Kadefpbl MHOCT PaHHbIX I3bIKOB HOBOCMBMPCKOro rocyapcTBEHHOI0
nefarormyeckoro yHMBepcuTeTa, HoBOCMGUPCK

OdnpakTuka KyJibTYPHOro camMmoonpepgesneHms
NNYHOCTU: MEeXANCUUNNMUHAPHbIA noaxon
BrymaHutTapHom o6pa3oBaTe/ibHOM MPOCTpPaHCTBE
nenarorm4yeckoro yHuBepcuteTa

[JaH aHanu3 hakTopoB, BKAOYAs TN0GaNM3aLmio, UMMUTPaLuio, S3bIKOBYIO TYpBYIeHTHOCTL U KonebaHue KynbTypHOI
MOEHTNYHOCTU, KOTOPbIE, KaK NoKas3aio npoBeAeHHOe MUKPOUCCIeA0BaHNe, AO/MKHbI ObiTb MPUHATLI BO BHUMaHUe Ha
aTane njaHUPOBaHUs yueBHbIX CEMUHAPOB M yYeBHbIX 3aHATUI B A3bIKOBLIX Knaccax, rae nepBocTeneHHoe 3HaueHne
415 camopeann3aLun IMYHOCTN 0ByvatoLnxes NpuobpeTaeT KynbTypHO-0PUEHTUPOBAHHAS AeATEeNbHOCTb. MpeacTas- <
NeHO aBTOPCKOE BWAEHWE OTHOCWUTENIbHO MeAarornyecknx (hakTopoB WM MeTOAMYECKMX YCIOBUI KyNbTypHOTo camo- J
onpefeneHns CTyaeHTa Ha 3aHATUSX MO aHTINIACKOMY A3blKy, HAa NPUMEHEHNE HEKOTOPbIX HETPAAULMOHHBIX METOL0B
1 TEXHO/IOTWiA, B YaCTHOCTU, B NPOdECCMOHaIbHOM 06pa3oBaHU. B paboTy BK/KOUYEHbI BbIAEPXKKU M3 paspaboTaHHOA
aBTOpaMu NporpaMMbi.
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KntoueBble cnoBa: KynbTypHOE caMOONpeneNieHne CTyaeHTa, CTyAeHTbl 6akanaBpuata, aHrIMACKUIA A3bIK Kak MHO-
CTPaHHbI, aHINIACKNIA A3bIK ANA cneuuanbHbIX Lenein, MexancumnianHapHbidi noaxod, MeToA KelicoB, npodeccuno-

HaflbHOe obpa3oBaHue.

PelgH3eHTbI:

A. B. MonokoBa, [JOKTOp Nefarornyecknx Hayk, 3asefyrowas katheapoli HaqaibHoro o6pazosaHus HOBOCMGUMPCKOro MHCTUTYTA Mo-
BbILLEHVS KB/IM(MKaLWMN 1 NePenoaroToBk paboTHNKOB 06pa30BaHus

Cultural Self-determination of a Student as a value

Why is CSD of a student of paramount importance in
the framework of different vocational programs, training
and learning sessions? What is the mission of the humani-
tarian educational space for cultural self-determination of
a student? What is the modern information and education
space? Which of the most significant characteristics of the
humanitarian educational environment stimulate culture
identity and development, both intellectual and profes-
sional? Which of the conditions, both psychological and
didactical, should be taken into consideration while mana-
ging training and learning sessions? Which results of CSD
of a personality characterize the learning process?

The above assets, time and again, are under discus-
sion and investigation in numerous scientific studies of
the problem connected with the personality [2; 3; 5; 6; 7; 8;
10; 11; 14; 16; 20] and, preferably, in light of the communi-
cative and interdisciplinary approaches to the humanitar-
ian educational space. And one of them concerns profes-
sionalism of a personality, his/her communicative compe-
tence, and'national character. New workplaces need high-
ly qualified and competent staff whose successful activi-
ty starts at school/college/university, and, then, improves
by special motivation for lifelong learning. Along with it
nowadays we live and work within global conversation,
online communication of the disinhibiting effects, and cy-
berspace. What does it mean? William Gibson, who coined
the term 'ciberspace, was right when he said that 'lt's not
really a place, it's not really space, because one regards cy-
berspace as somehow separate from the real world. One's
behaviour there is very often different from the conduct in
IRL (in 'real life") as it is nowadays called in webspeak.

That's why we have to point outin the introduction
that the motives of the educational activities are the driv-
ing force that directs a student to actualise his/her know!-
edge, abilities, and skills (L. S. Vygotsky, A. N. Leontiev,
S. L. Rubinshtein). Typically, the five prior motives deter-
mining the focus of cognitive activity of a personality are
a) professional; b) personal prestige; ¢) pragmatic; d) cog-
nitive and; e) social. In turn, they characterize the per-
sonality specifics of an adult student in different ways,
i. e. what distinguishes him/her, for example, from the pu-
pil who studies subjects in relation to the requirements
of the school curriculum (FGOS), and needs daily stimula-
tion, etc. [1; 9; 10; 11; 20].

One could not deny the fact that "a change of para-
digm within the human sciences has allowed for three
'turns’ within three of the core disciplines of foreign lan-
guage studies, making possible the reestablishment of a

unitary object of study for the former philological depart-
ments: the pragmatic turn within linguistics, the linguis-
tic turn within historical and cultural studies, and the cul-
tural turn within literary studies" [12, p. 9-10]. The group
of experts in the field of teaching for creativity at universi-
ties emphasize that "...today's students are born in an ev-
er increasing technological environment surrounded by
iPods, iPhones, video-games, mobile phones, cloud com-
puting and other digital media. Thus, lecturers find them-
selves competing for attention and have to find ways to
attract students' interest and attentiveness in a new way"
[18, p. 133]. Moreover, we quite agree with Lilian Glass, the
famous American expert in confident global conversation,
and the author of the questionswho asks".have you ever
not known what to say in a particular situation? Have you
ever wanted to say something but felt too self-conscious?
The number one fear in society today is the fear of talking
in front of other people. After all, at school we are taught
many new things, but nobody teaches us how to commu-
nicate with one another" [14].

Within the past twenty years, researchers in the field of
linguistics [4; 6; 10; 11; 12; 13; 17; 19] suggest a new way
for representing the experience through the signs/sym-
bols and communicative interrelation between the mem-
bers of socio-ethno-cultural community in a concrete situ-
ation — immigration, globalization, language turbulence
and an identity wobble. This way is very useful for suc-
cessful foreign language learning experience in vocation-
al training.The following two viewpoints ofthe above ap-
proach are relevant also in this paper. The first one con-
cerns the interdisciplinary relations between the disci-
plines in academic curriculum, i. e. EFL, LSP, Linguistics,
Philosophy, History, etc. The second view relates to the in-
terdisciplinary case studies for the practice of EL teaching
via vocational training.

The curriculum of BA in the Humanities necessarily in-
cludes fundamental academic disciplines such as EFL, LSP,
Philosophy, History, etc. The core skills are effective writ-
ten and oral communication, cultural awareness and abili-
ty to integrate knowledge within a variety of disciplines,
etc. Thus, nobody would deny the concept according to
which "adiscipline is knowledge or a concentration in one
subjective field of study and interest. But the accelerating
rates of scientific and technological innovation, globaliza-
tion, and hybridization of cultures, new information, and
growing fluidity in employment are among many changes
that portrayed as forces of fundamental transformations
in the social and educational landscape and vis-a-vis" [19,
p. 590].
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Each student needs to develop his/her professional
competence, logic, personality, communication skills, and
ability to handle pressure of a wide range of cultural bar-
riers within his/her professional agenda. The above fea-
tures are important factors for providing the professional
activity with efficacy, in particular, in finding a job. But
some of the researchers consider the value of general, vo-
cational education which could regulate access to the 'vo-
cational market segment; and the others give preference
to vocational qualifications, acquired and guaranteed by
the curriculum of vocational education [3; 4; 5; 7; 8; 9; 10;
12]. To stress the importance of the present day situation
on the global labour market, researchers employ data in
variables of monitoring. For instance, the monitoring of in-
novation activities of the innovative process for actors al-
lows to study "problems and processes which are mutual
for the spheres of science and the real economy sector in
the chain of knowledge creation, transfer and industrial
implementation (their ‘intersection point')', and to illus-
trate the necessity to "aggregate the engagement of indi-
vidual actors (firms, research organizations and universi-
ties, researchers, and inventors, etc.) into cooperative proj-
ects, aligning their expertise, interests, and needs with the
emerging networks of partners" [15, p. 165]. So, a signifi-
cant increase in the numbers ofjobs in IT, trade, tourist-re-
lated services, etc. is potentially important and these over-
all tendencies will continue. H. L. Hansen considers that
"Foreign Language Studies have <...> an opportunity to
develop awhole new branch of cultural studies that com-
bines highly developed linguistic competences with an
interdisciplinary collaboration between scholars trained
and deeply rooted in a series of different disciplines with-
in the Human Sciences" [17, p. 14].

Furthermore, changes in vocational education and
approaches to forming skill components take place very
quickly and correlate with the current breakthroughs in
different fields of science. Currently, it is obvious that suc-
cessful foreign language learning experience becomes in-
valuable for corresponding, negotiations and other kinds
of partnership communications in the XXI century. Ac-
cordingly, English "as a core curriculum subject in anglo-
phone countries and competence in English is often a re-
quirement for higher education and for a range of em-
ployment" [16, p. 6], and great interest in investigating
Case Studies for ELT practice could be explained by thepe-
culiarities of curriculum requirements for students in the
field of vocational training where ".successful comple-
tion of a vocational education programme is usually asso-
ciated with a stronger position on the labour market" [12,
p. 318].

Thus, the modern school must move on in this direc-
tion if we want visible and valuable changes of CSD of a
personality within the global conversation. The previous
education (school or college) should inspire every stu-
dent by his/her own learning experience during FL clas-
ses. And teachers should not expect immediate and pos-
itive cooperation with their students. The latter should
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be given their chance to choose and to become choosy
within aims, content, methods,programmes, results, etc.
It will take place if the opportunity of creating a favour-
able psychological and educational balance in the class-
room or lecture hall iscreated. The likely microclimate as
a necessity brings life experience into the creative class-
rooms where the teaching and learning processes should
be carried out [1; 2;13].

Methodology and Programme Structure

This research explored the concept of interdisciplinary
approach to the humanitarian educational space from the
viewpoint of its possibilities and variables of languages of
education, particularly, in light of the case-study technolo-
gy, for creatingfavourable psychological balance, effec-
tive pedagogical/didactical conditions in the background
of theglobalization of social, economic and language phe-
nomenon which provoke personality's self-determination
and self-realisation in life and work. We used the above ap-
proach to unfold and highlight the pros and cons, diag-
nose the deficiencies of the university educational envi-
ronment from the point of view of CSD in the educatioal
process. The above questions of prior importance for CSD
of a personality for sure to come before planning and pro-
viding vocational projects because we are of the opin-
ion that variables of languages of education (a word, ges-
ture, facial expressions, languages of different disciplines,
e. g. the Humanities and the Sciences, visual language in-
formation, the language of the author of the text in the
textbook, the language, both verbal and non-verbal, etc.)
should be used as necessary cultural means for self-real-
isation of the participants of the educational process to
the fullest. Additionally, one of the conscious aims of these
skills is the ability to integrate knowledge from a variety
of disciplines fulfilling the mission of communicative and
interdisciplinary approaches to the humanitarian educa-
tional space.

By the same token, in turn and in time, the selection of
CSD as an independent theoretical concept of philosophi-
cal and pedagogical essence and a stand-alone element
of cultural identity and integrity of a personality (both stu-
dent and teacher) in the polyphonic educational space,
built on the principles of interdisciplinary approach to the
educational environment, allowed us to determine and
also formulate a system ofpsycho-pedagogical and didac-
tic principles (didactics) for formation and manifestation
of national (natural linguistic) identity, social identity and
professional choice for life as fruitful results of CSD, which
were underthorough investigation for about 25 years
[1-3;9; 10].

First, the context of culture-oriented approach to tech-
nologies and content of pedagogical realia of modern edu-
cation should be in the focus of any educational pro-
gramme. Second, dialogue is the basics for the subject's
content which is dialogical in its essence, and introduced
via variables of learning situations, both semantic and
role-playing. Third, the formation of communicative per-
sonality, aspiration to development priorities and domi-
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nant convergent thinkingshould stimulate modern teach-
ers to learn different assets of the subject's content, to dis-
cuss them together with the students, and to take into
consideration their ideas and opinionsconcerning instruc-
tional enhancements in the traditional classroom; the dis-
trust to students' intellect, capabilities and abilities has to
be neutralised. Fourth, the growth of individual freedom
could be achieved onlyin the space of polylingual culture
as an important factor for the growth of intellectual, social
and professional development of a personality. Fifth, ac-
cording to this strategy, the problem of professional-com-
municative discourse is considered to be the cornerstone
of comprehension of the Humanities, which takes place in
the process of a dialogue [1; 2]

The methodological research on practice of ELT has
been carried out by the authors at the Novosibirsk Teach-
ers' Professional Re-Training Institute and the Novosibirsk
State Pedagogical University (the past three years). It has
been found out experimentally that, for to be successful,
students need the real deal with extra information from
a wide range of knowledge in EFL. Besides exercises from
the programme's textbooks, a special case of additional
exercisesare used to direct them toward heretofore-ne-
glected or rare issues for study, and to provide them with
a clear and thorough view on these subjects.

How to develop necessary skills (i. e. effective written
and oral communication, cultural awareness and abili-
ty to integrate knowledge from a variety of disciplines,
etc.) during communication in the English learning class-
room environment? what will be the outcome? we used
to make most of two components for improvement of
students' professional skills. The first component is to im-
prove student's knowledge on authentic culture of the
Motherland and foreign (English speaking mostly) coun-
tries.

The second one is to develop professional skills,
transferable/functional, personal and knowledge-based,
because "the use of translation tasks depends critically
on the choice of an interesting authentic text and stu-
dent engagement, and even grammar translation can be
used as long as it is, crucially, done well. Many students
do have a "feeling" for translation and should not be pre-
vented from enjoying such activity" [13, p.159]. Along
with it, in ‘reflection’ we see the way to examine links be-
tween the foreign language learning experience and the
personal self-determination, and to discuss the issues of
cultural identity and cultural self-determination of a stu-
dent, because the focus on the case study as an essential
technology in language learning practice and on the fea-
tures of effective interdisciplinary case studies for prac-
tice of the ELTcould be of paramount importance in vo-
cational training.

Case Studies for ELT practice as a novelty at
universities

Results and discussion.The curriculum of BA in Psy-
cho-Pedagogical Education includes the fundamental ac-
ademic discipline — English as a Foreign Language (EFL).

These EFL students study at non-linguistic specialty, i. e.
Inclusive Education, so they need to develop their pro-
fessional knowledge, logic, personality, communication
skills, and ability to handle pressure of a wide range of dif-
ficulties in the future daily professional agenda. The EFL in
curriculum must help to form and develop their commu-
nicative competence.

Students can achieve and sustain their foreign lan-
guage proficiency through the benefits that accrue from
active interaction in the English classroom. The key mean
for teacher that bridges a gap between student engage-
ment in educational process and language proficiency is
reinterpretation of suggested language material. By the
same token, our methodological research experiment was
conducted during four terms at the Novosibirsk Teachers'
Professional Re-Training Institute (NTPRTI) and the Novo-
sibirsk State Pedagogical University (NSPU), in 2015-2017
academic years. We choose three groups of research par-
ticipants: (G1 — expert) EFL teachers at Refresher Courses
(NTPRTI) on advanced methods in the EFL classroom mana-
gement and lesson design, EFL students of non-linguistic
specialties (BA Psycho-Pedagogical Education) divided in-
to two groups of 12 students each (G2 — experimental)
and (G3 — control).

The (G1) consisted of 28 teachers, who discussed nec-
essary requirements to the foreign language classroom
management for students with Bl level (Threshold) ac-
cording to the Common European Framework of Refer-
ence for Language. They pointed out the significant im-
portance of using authentic materials and suggested wide
range of effective solutions in the lesson design. Teachers
from (G1) as experts evaluated the test results in the be-
ginning and in the end of our research.

The EFL questionnaire is given to (G1), and the par-
ticipants are asked to choose from a list several themes
according to the criterion of BL level resources with dif-
ferent tasks (for reading, listening, grammar and vo-
cabulary). They choose the following thematic groups:
a) expressing feelings; b) town and country; c) person-
al contacts; d) arts and culture; e) etiquette; f) landmarks;
g) neighbourhoods; h) fitness and health; i) travel ar-
rangements. Each theme is included into the case. For in-
stance, the Case "Keep moving!" consists of thematic ex-
ercises which need a detailed explanation of grammar
(e. g., complete the paragraphs/complete the sentences),
vocabulary (e. g., read the clues and reorder the letters
in brackets to make words), functions (e. g., complete
the conversation in a museum by writing questions for
the answers with some clues to help). Special attention
is given to the students' listening, reading, and speaking
skills, for example, some excerpts from the Case "Keep
moving!"— 1. "My Native Region":

l. Draw a simple map of the Novosibirsk region/your

native region. Label the important geographical and
historical features. Choose three of the places you labeled.
what would you tell a tourist about them? Discuss results
with your group.
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Il. Prepare to write two-three paragraphs about
Novosibirsk/your native village/town/city for a travel blog.
Write about a different place in each paragraph. Think
about which adjectives to use to describe the place and
your feelings. Make sure you avoid repetition by using
pronouns and a range a vocabulary.

lll. "Group activity": 1. Form micro groups with 2-3
students in each one; 2. One person from each group is a
guide and others are the tourists who visited Novosibirsk
State Pedagogical University (NSPU); 3. You need to
describe the NSPU using all categories (history, location,
educational programs, research schools, student activities,
museum etc.). Use as more different adjectives, adverbs
and verbs as possible; 4. At the end of activity, the tourists
should discuss and evaluate the excursion.

For example, some excerpts from the Case "Keep
moving!" — 2."United Kingdom Land & Settlement":

l. Translate a brief description of cultural peculiarities
in Great Britain. Discuss the important geographical
and historical features of England, Scotland, Wales and
Northern Ireland. Choose the places you are interested in.
What would you tell a tourist about them? Discuss results
with your group.

Il. Prepare to write two-three paragraphs about
London for a travel blog. Write about a different place in
each paragraph. Think about which adjectives to use to
describe the place and your feelings. Make sure you avoid
repetition by using pronouns and a range a vocabulary.

lll. "Group activity": 1. Form micro groups with 2-3
students in each one; 2. One person from each group is
a guide and others are the tourists who visited University
College London (UCL); 3. You need to describe the
UCL using all categories (history, location, educational
programs, research schools, student activities, museum
etc.). Use as more different adjectives, adverbs and verbs
as possible; 4. At the end of activity, the tourists should
discuss and evaluate the excursion.

Distribution of students'answers

By the same token, the description of the development
of student's transferable/functional, personal and
knowledge-based skills, as a second component for
improvement of the professional skills, is presented here
in brief. We suggest our students different questions on
their future professional activity to be discussed, i. e. highly
motivating behavioral interview questions. Can you tell
me about the time when you failed to meet a deadline?
Can you describe the time when you got classmates or
group mates who dislike each other to work together and
how did you solve this problem? Formulate two/three
specific goals you set for yourself and what reasons led to
your success when you met them?

From the start, and working on a problem solving,
students study different tasks together (we use a group
work and pairwork as a successful cooperation activity). At
the same time, every (G2) student has an individualized
educational path, butin cooperation with his/her group
mates to create professional cases. Each student in (G2) is
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given a compulsory test on activity results, a professional
thesaurus of 10 flashcards with English terms and their
detailed determination. Students of (G3) have absolutely
the same tasks, but with no individualized educational
path (with the following cooperation with his/her group
mates, a test, and professional thesaurus flashcards). Our
research uses a comparison between the results of the
students' achievements in vocabulary, listening, reading,
speaking, and writing skills in assessment of experimental
(G2) and control (G3) groups'activity.

Here are some results of the experiment under
discussion. 87 % of (G2) students approved their profes-
sional vocabulary vs. 62 % (G3); 43 % of (G2) students
approved their listening skills vs. 41 % (G3); 91 % of (G2)
students approved their reading skills vs. 66 % (G3); 79 % of
(G2) students approved their speaking skills vs. 53 % (G3);
73 % of (G2) students approved their writing skills vs. 44 %
(G3). As the main result, 82 % of (G2) students approved
their communicative competence vs. 69 % (G3).It should
be pointed out, that several (G2) students, who required
extra attention during the training course, are mostly
quiet and shyer students with Bl level. They become more
active and show much more interest in speaking.

Conclusion

To sum up, CSD presented hereas a methodological
concept with some of the variables of technological as-
sets is sure to open up significant aspects to determine
the novel realia of the educational process at Universities,
allowing us, EFL teachers/professors to increase the use of
varied cultural means of educational activities/practices
for humanistic solution of the tasks set on the state level.
For classrooms with reliable Internet connection and ac-
cess to computers, a web quest is a great way to promote
cultural awareness. EFL teachers can create their own cul-
tural awareness web quest for their own teaching system
used in the EFL classroom.

In Case Studies for ELT practice we see the innova-
tive technology at universities, although there have been
pros and cons among the researchers on the fruitful re-
sults of the Case study method in the humanitarian edu-
cational space. Our methodological research and humani-
tarian activitiesare sure to contribute much to the con-
cept of the importance of the EFL classroom in the curric-
ulum of non-linguistic specialties as an effective way for
the development of the students' communicative com-
petence, their cultural identity, and for encouragement of
higher-order thinking. Meanwhile, teachers can raise stu-
dents' awareness of their own culture by asking them to
bring authentic materials to class for creating their own
Case on Native Culture and describing them for the sake of
representation the students' native culture, and their cul-
ture identity.

For sure, some fragmentary examples presented in the
short-term research do not explain a complete shape of
our interdisciplinary case studies for the practice of EFL
teaching in vocational training. They are sure to prove a
fruitful idea how to represent them structurally as effec-
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tive means in the framework of the EFL classroom design,
and to give grounds for further research of other educa-
tors, both scientists and teachers/professors of EFL.
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«ABpuUC NpobaeMbl» — KOHTYp, ouepTaHue Kakoin-nnbo CnoXxHOW 1 akTyanbHOM negarornyeckol npo6nemsl. Mpu-

rnawieHne Kee o6cy)K,qu|/|r0 Y4Y€eHbIX U NPaKTUKOB.

«®rOC» — depaepanbHblii rOCyapcTBEHHbIA 06pa3oBaTeNbHbI CTaHAapT — BOMpPOCkl BBeAeHUs ®rOC, 3ameua-
HUSI K NPOEKTY, OTKPLITOE 06CYXAEeHME NMONOXEHWIA CTaHAapTa M UX peanusaLum.

«3a0YHbI neancoBeT™ — o6cy>K,qu|/|e Hanbonee aKTya/ibHbIX I'Ip06]'IEM B I'IpaKTI/ILIeCKOVI AeAaATenbHOCTN negKors-
NIeKTMBOB. [nMnoTesbl, NPeAoXKeHNs, ONbIT peLleHns I'Ip06]'IEM OTAeNbHBbIMW neaaroraMmm N KONNeKTUBaMI.

«Haw metoakabnHeT» — MPOBepPeHHbIe OMbITOM PaboTbl MeToAMYeckue pa3paboTKu Mo PasMyHbIM YYe6HbLIM
npeameTam, neaarormyeckme TeXHOMOTUN; KOHCY/IbTalun, COBETbl METOANCTOB; 3HAKOMCTBO C HOBbIMI MpUEMaMK re-
[larorMyeckoii 1esTenbHOCTV Ha npuMepax paboThl yunTeein-HoBaToOpPOB.

«M3 OCTOBEPHbIX UCTOYHUKOB» — 3aKOHbI, PELUEHNs, MOCTAHOB/IEHUS NPaBUTENLCTBEHHbIX OPraHOB, 06/1aCTHOTO
I TOPOACKOTO OTAENOB YNpaBaeHUsl 06pa30BaHMs MO PasfMyHbIM acneKkTaM AesTeNbHOCTY YUpexXaeHnii 06pa3oBaHus.

«Popym» — noapo6Has MHGOPMaLWs 0 COAepPXaHUM 06NaCTHLIX U FOPOACKMUX KOH(EpeHLUii, CeMUHApOB, CoBe-

LaHWii negarornyecknx paboTHUKOB.

«B Hay4YHOM MouCKe» — BbISIBNIEHWE 3aKOHOMEepHOCTEl pa3BUTUS COBpeMeHHOro 06pasoBaHus. Mouck nyTei, cno-
COGO0B pelleHNs HaMBosee CNOXHbIX NeAarornyecknx Npo6iem. IKcnepuMeHTasibHas paboTa yueHblX U NPaKTUKOB.

«OnbIT 3apy6exHbIX Konner» — o6lie3HayMmble Npo6aeMbl NefaroroB 3apy6eXbs, aHaiu3 1x onbiTa B CpaBHe-
HUM C NPAKTUKOW 0TEYECTBEHHbIX Neaaroros. IHhopMaumus o COTpyAHUYECTBE CMBUPCKUX M MHOCTPaAHHbLIX Nefaroros..

«13 ncrtopun» — matepuansl, packpbiBatoline UCTOKM PasBuUTUA o6pa3OBava, CTaTbV BblAalOLWMXCA nenaroros
npoLwioro, NHTepecHble, Noy4YnTesibHbIE CbaKTbI n3 y‘—lVlTeJ'IbCKOVI NMPaKTUKN NPOLW/bIX NneT.

«JINYHOCTb yunTena» — uccnefosarenibCKne pa6OTbI O TanaHT/INBbIX pa6OTHVIKaX O6pa3OBaHVI$I Aansa ncnosib3oBa-

HUA 3TUX MaTepnasnos B pa60Te yuntens.
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«MacTep-Knacc» — OpUrMHanbHbIil pa3paboTaHHbIi METod UK aBTopcKas MeToamka. CoueTaHne KOpOTKOi Teope-
TWYECKOIA YacTV U MHAMBUAYaANIbHOV PaboThbl, HaNpPaBAEeHHOW Ha NPUOGPETEHNE 1 3aKpENIeHNe NPaKTUYECKUX 3HAHUA,

yMeHVIVI N HaBbIKOB.

«C0o31as MMYHOCTb» — 06CYXAEHWE Pa3NNYHbIX (haKTOPOB BO3AE/CTBYIOLMX HA HOPMUPOBAHME IMYHOCTN Yeno-
BeKa: 06BEKTUBHbBIX U CYOBEKTUBHBIX, MPUPOAHbIX U 06LLECTBEHHbIX, BHYTPEHHUX W BHELIHWX, HE3aBUCUMBbIX 1 3aBUCK-

MbIX OT BOJ/IN N CO3HAHUA n+o,u,e|7| nap.
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